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COUNTY SUPERINTENDENT 

was discussing with the curricu- 

lum committee English the 
needs the course study. 


“One thing want say you most 
tones. “We don’t want any this thing 
called integration. want the pupil 
study grammar and able use 
what writes and speaks every day; 
want him spell the words correct- 
every sentence writes; want 
him read something worth reading and 
understand what reading about.” 


obvious that the committee 
gave the superintendent what wanted, 
gave him “integrated” course 
study. his own prescription dove- 
tails grammar into everyday composition; 
sees spelling its relation sentence 
structure; sees reading means 
thinking and understanding and (by im- 
plication) avenue worthwhile con- 
tent for expression. achieve the ends 
which envisions, grammar, spelling, 
word study, composition, reading must 
taught mutually supporting relation- 
learning with constant emphasis upon the 
application the various English disci- 
plines each aspect communication. 


But spite the basic common sense 
with which this superintendent analyzed 


the English problem, wanted (or 
thought wanted) nothing with 
“this thing called integration.” Thus can 
educational terminology grow into disre- 
pute while the philosophy connotes re- 
mains unchallenged. 


may interesting examine some 
the reasons which lie behind the skep- 
ticism which frequently develops toward 
new educational term. First, the hair- 
splitting definitionist not content 
accept the common and current meanings 
and implications word—the well 
established dictionary meanings and the 
connotations derived from general usage. 
must give special technical “turn” 
invest with esoteric significance 
make shibboleth the company 
the elect endow with invented im- 
plications bend more fully the 
slant his own thinking. Thus has the 
good word “integration” suffered the 
hands, and the tongues, the over- 
zealous who have sought refine its 
meaning over-definition who have 
parroted like professional password. 
Some student semantics has estimated 
that more than hundred different mean- 
ings are attached “integration” 
used current educational literature. 
One can sympathize with the superin- 
tendent who wants more “integration” 
until sobers from its heady fling 
and ceases all things all people. 
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Another condition which explains why 
many good words “fall from grace” 
the educational vocabulary the mas- 
querading spurious material, text- 
books and courses study, under the 
glamorous terms that have gained favor 
the more thoughtful minds the pro- 
fession. grammar” has for 
years been hailed the 
answer the vexing problem seem- 
ingly sterile and futile years formal 
instruction grammar the elementary 
grades and high school. Behold the re- 
sult. The old definitions, the old logical 
presentations, the old 
tions, the old “pure” grammar drills, 
appear their accustomed places under 
the reassuring caption “functional gram- 
mar.” wonder the pedagogical eye- 
brow lifted occasionally when the talk 
turns “functional” subject matter 
the curriculum. integrated 
courses study” have been offered 
whose only integrating element was the 
paper upon which they were printed. 
The old patterns isolated subject mat- 
ter have appeared with warp and woof 
connecting relationships, interplay 
“wholeness” effect. Sometimes amus- 
ing efforts are made “earmark” 
course integrated piece work 
the introduction casual references 
geography, mathematics, history, art, 
physical education. Such references may 
constitute friendly gesture toward cor- 
relation, but they provide help for 
the teacher who wants integrated or- 
ganization subject matter. 


Another explanation the resistance 
which sometimes felt toward the efforts 
the curriculum maker “integrate” 
pupil experiences learning the con- 
viction that integration process that 
accompanies the mental development 
the pupil and not function quality 
instruction itself. From one point 
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view this theory sonud. One the 
important end results education should 
the development effective per- 
sonality; and the first essential effective 
personality integrated self. The 
successful learner makes his own “con- 
nections” and blends experience into 
unified patterns meaning and signifi- 
cance. But limit integration this 
natural psychological function which ac- 
companies intellectual maturity 
place arbitrary and unjustified restrictions 
upon the common and accepted meaning 
the word. There nothing obscure 
technical the dictionary definition, 
“to unite parts elements, form 
whole.” Scattered bits subject mat- 
ter can related form teach- 
able “whole.” The subjective integration 
which the intelligent learner achieves for 
himself can aided integration 
subject matter which emphasizes the 
interrelationships and interdependencies 
parts elements. 

group teachers has greater rea- 
son vitally interested the prin- 
ciple integration, applies the 
problems instruction, than English 
teachers. They are dealing primarily 
with ideas and the relationship ideas. 
The skill clear, accurate, and effective 
expression which they hope cultivate 
their pupils composite many 
skills, all which may called for 
single expressional situation. They are 
attacked all sides with the allegation 
that “pure” grammar has failed func- 
tion because has been divorced from 
practice the process instruction. 
The English course, are told, lacks 
“content” because emphasis 
placed the forms expression the 
expense the substance expression. 
Wherever the English course continues 
ing, writing, speaking, reading, 
grammar, basis truth exists for 
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these charges. 
disciplines are merged, “integrated” 
you will, under the common objective 
improved communication, and motiv- 
ated interesting and significant subject 
matter experience, the charges are 
easily dissipated. 


Wherever the English 


The sentence itself, which the basic 
unit expression with which English 
teachers are concerned, integrated 
product. create good sentence re- 
quires knowledge word meanings, 
ability spell (or pronounce), skill 
writing (or speaking), the correct use 
word forms, the recognition thought 
relationships. The production para- 
graph whole composition requires 
the same combination abilities 
greater measure and with greater em- 
phasis upon the relationship ideas. 
subsume these abilities under one general 
objective effective communication 
make English one subject instead many. 


The inseparability content and form 
English offers another basis for 
tive integration. What concepts, what 
understandings, what experiences may 
used background for training Eng- 
lish skills? The answer this question 
will determine the reading selections 
used, the discussion topics intro- 
duced. And out this “thought con- 
will grow the application specific 
skills, the study word meanings 
context, drill exercises which will meet 
specific needs, and occasions for practice 
which are “functional” because they are 
real and significant. other words the 
“elements” expressional activity will 
constantly united into “whole.” 


the main, recent courses study 
English have recognized the principle 
integration and have attempted 
weave together the threads content 
and form into unified plan instruc- 
The opportunity which has been 


tion. 


most sadly neglected the opportunity 
co-ordinating and interrelating the 
reading-literature aspects English with 
the language-composition aspects. 
and assimilation are the two 
halves communication. Each supple- 
ments and complements the other. 
the topics selected for reading could dove- 
tail with the topics selected for composi- 
tion and language study, double em- 
phasis and double motivation would 


Furthermore, there certain psy- 
chological reason for relating reading 
and expression the process instruc- 
tion. Each activity, successfully 
accomplished, calls for active thinking 
the part the pupil. The mental 
processes involved each are similar, 
not identical. One calls for the recogni- 
tion main and supporting ideas; the 
other calls for the selection and use 
main and supporting ideas. one, the 
mind follows thought organization 
made the writer, and the other the 
mind follows thought organization 
which creates for itself. both, the 
imagination active and alert the im- 
plications word meanings. true 
integration experience reading and 
expression would provide interacting 


stimulus which would advance achieve- 
ment both fields. 


revert the county superintendent 
who provided the clue for the title 
this article, suspect that not 
alone wanting integration 
course study but not that 
wants it. When all said and done, the 
goal education the molding ex- 
perience into meaningful wholes. 
the conversion miscellany into order, 
piecemeal into pattern; the achieve- 
ment perspective through the recogni- 
thing called integration.” 
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Grammar Reconsidered 


ALEXANDER BREDE 


Wayne University 


THE PAST FEW YEARS, 

number articles, published mainly 

The Atlantic Monthly, Mr. Wilson 
Follett has expressed himself length 
the English language; and since the 
October (1938) has been 
conducting section called State 
the Language,” which applies his 
point view specific problems. One 
might take exception almost every idea 
states, for matters language be- 
longs the eighteenth century and with 
the brotherhood the grammarians and 
rhetoricians who wanted correct and 
improve the language and stop forever 
from changing. The twentieth century 
liberal point view needs reiterat- 
ed, because shows understanding 
the facts language is, and not 
well-meaning persons, educated but 
ignorant the ways language, think 
ought be. Mr. Roy Ivan Johnson 
has already written admirable reply 
take two Mr. Follett’s ideas: that 
grammar, and that the teaching 
grammar the schools. 


“The State the Language” Mr. 
Follett has this say: 


long English English its legitimate develop- 
ment (which nobody wants curtail) bound 
take place within articulated framework law 
and tradition. This framework can called set 
limitations and useless interference anyone 
minded hunt perverse names for it. The 
point simply that this framework, always slowly 


This his theory, and essentially 
true. merely new name 


1*The State of the Language Reconsidered,’”’ The Ele- 


mentary English Review, March, 1937, pp. 77-80. 


°Atlantic Monthly, 159 (Jan. 1937) 56; unless other- 
wise noted the quotations are from this article. 


Detroit, Michigan 


for “grammar.” The structure Eng- 
lish admittedly changing some de- 
tails, but difficult for some persons 
recognize the change while pro- 
cess. single change grammar may 
run the course several centuries. And 
how can one really know what the 
mate” development against the 
illegitimate? The language—vocabulary, 
grammar, just changes, 
and eventually the changes are recorded. 


But practice Mr. Follett seems 
“want curtail the legitimate develop- 
ment,” for objects forms which 
not satisfy his notion the framework, 
which, though slowly chang- 
ing details, there.” suppose that 
Mr. Follett means the framework Eng- 
lish, though strongly suspect that 
may have mind the notion universal 
grammar. 


For illustration the kind 
tion” has mind gives this: 
subject plural sense still clamors for verb 


plural form, and meaning unsatisfied until 
gets it. 


The first clause this the usual state- 
ment the grammar books. the 
cept for the verb be, where there 
different form for the singular and the 
plural, the first person well 
the third. But the verb 
anomalous verb and not wisely taken 
illustrate grammatical structure 
English. more accurate statement 
fact would that the English verb, bar- 
ring few exceptions, makes change 
for number concord with the number 
the subject, except the present in- 


dicative third person singular. There 
change the past tense, fact which 
the rule the “limitation” overlooks. 
Any subject, singular plural, did 
we, you, they, and any plural noun 
travel look; but he, she, and any 
singular noun does travels, looks. 
singular and plural, but both 
take the same verb, do; you may both 
singular and plural but takes only one 
verb form, do. the form prezent day 
English singular plural form? 
plural, then have subject singular 
sense clamoring for verb plural 
form. The “limitation” ought state 
that the normal English verb has 
special form only the third person, 
present indicative singular. Mr. Follett’s 
“limitation” overlooks 
custom “tradition” the language. 


But meaning may clear, whether 
not the grammar satisfied. 


Mr. Follett gives examples like: 


are agreed that the re-election President 


Roosevelt and his perserverance his collectivist 
policies presents one the gravest problems which 
has ever confronted the free American citizen. 


The italics are Mr. Follett’s.) The prob- 
lem here may not confusion singu- 
lar and plural, but throwing the ante- 
cedent the relative back one rather 
than problems, which immediately 
precedes; consequently, the verb the 
singular. The question ought ask 
not whether grammar satisfied but 
whether the idea communicated. 
seems that the meaning obvious all 
except Mr. Follett, though doubt 
fails understand. ‘Meaning, the 
purpose for which language was original- 


Also, may there not change 
constructions like one these problems 


Follett quotes this from Lord Dunsany. 
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which, one may taken the ante- 
which and governs: the verb. 
Furthermore, since, actuary might 
put it, the normal expectancy correct- 
ness nil,” and since logical-gram- 
matical construction involved com- 
monly mishandled current American 
speech and print that one has right 
anticipate anything but mishandling 
it,’ why not admit the fact this 
particular change and adjust our frame- 
work include both forms? 


The who, whom difficulty uses for 
illustration “On Doing Without 
failure recognize the changes the lan- 
guage undergoing. The placing 
whom for who results from handbook 
insistence upon the distinction, that 
the average person and even reputable 
writers become confused and misplace 
them, because after all few persons are 
grammarians. Mr. “As look 
around me, slumber seems have sealed 
the eyes those whom hoped might 
auditors,” may the result sud- 
den shift thought while speaking, 
may just slip the tongue. 
may, perhaps, due application 
the prescription that who improper 
the interrogative such questions 
Who did you see? Who she married to? 
the feeling develops that whom pre- 
cedes; and then lean hyper-correct- 
ness and put whom where does not be- 
long. Mr. Newton can call the King 
James scholars his defense: “Whom 
men say that am?” 


Perhaps the time has now come when 
should admit into our 
English the form who the objective 
case along with the form whom initial 
positions questions. Here only an- 
other change the detail English 
grammar. know only one English 


4Saturday Review Literature, October 30, 1937. 
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grammar that admits this form without 


the matter the changing gram- 
matical forms, changes meanings 
words, any new usages that not fit 
old forms Mr. Follett considers errors. 
And quite sure that “the chances 
that any given error will become estab- 
lished are too small How 
does know this? How can know 
what the fate “any given error” will 
be? must omniscient and clair- 
voyant, indeed! quite inconsistent: 
willing acknowledge present stand- 
ard errors the past, but denying the 
possibility present errors becoming the 
standard the future. How did you, 
the plural dative form Old English, 
ever succeed displacing all the other 
forms the second person except the 
plural genitive your? There must have 
been time when the singular, 
and the nominative were “given 
but were their chances 
coming accepted “too small vanish- 
does not seem so. And 
Shakespeare’s time you spoke 
English the second person singular you 
were addressing your inferiors politely 
your equals contempt. Sir Toby 
advises Sir Andrew “thou” Cesario 
his challenge, show his contempt 
his rival for Olivia’s hand: “Taunt him 
with the license ink: thou 
him some thrice, shall not amiss.” 


Are not it’s and who did you see, 
and don’t just such “given errors” to- 
Their chances becoming estab- 
lished are certainly far from “small 
vanishing,” and there much histori- 
cal justification for for it’s you. 


Hoff, N. Y., 1933) pp. 136, 137; cf. George O. Curme, 
College English Grammar Publishing Co., Rich- 
mond, Va., 1925) pp. 45-6, 48, where the opposite position 
taken: should withstand the very strong drift here 
toward the modern forms. 

Monthly, 161 (March, 1938) 367. 


Today it’s and are striving for 
the mastery; which will succeed oust- 
ing the other not know; century 
perhaps will tell. All can say that 
the upper-class traditional form, 
beginning sound somewhat stiff and 
pedantic and, hence, that many well- 
educated and intelligent persons avoid 
and thus assure themselves entry into 
heaven. Mr. Mencken wishes use 
it’s and Mr. Follett that their 
affair; and they reveal something about 
themselves over and above the communi- 
cation itself, which the same both 
forms. 


Mr. Follett puts great emphasis upon 
the teaching grammar. read him 
aright, some miracle the mere 
edge academic grammar make 
all speak and write English correct- 
ly. But mere academic knowledge 
grammar for the average person more 
likely confuse than help; merely 
results more examples like George 
Ade’s are you?’ asked, for 
had attended business college.” Most 
Mr. premises this matter are 
criticism untenable, but shall 
select only few. 


The teaching grammar, says, has 
been neglected because teacher has 
been for the most part too enmeshed 
grandiose theories his task.” the 
teaching English must “concentrate 
simple, precise, concrete facts and 
principles with plenty old-fashioned 
practical attention blunders which are 
commonly made”; the usages 
which Mr. Follett Mr. Ambrose Bierce 
the handbook purist calls “blunders.” 
But English teaching has been doing just 
this, and has been doing for much 
longer than school generation.” 
most every college student has used 
handbook—at least, has been asked 
buy one, new second-hand since 
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Woolley first burst upon about 1900. 
And yet there “improved general 
average public utterance, printed 
spoken.” 

Mr. Follett assumes that the school 
generation will one hundred per cent 
perfect eliminating “blunders.” Out 
class one hundred, one might get 
fifteen who have sufficient interest the 
manner speaking and writing elimi- 
nate their most the other 
eighty-five would the accustomed way 
their associates. Ask the teachers 
they have eliminated it’s me. The task 
becomes impossible; and impossible 
because the mass has never been helped 
academic grammar. speak our 
parents and our environment speak. Mr. 
Mencken not wrong when writes: 
“At great pains she [the schoolmarm 
teaches her pupils the rules what she 
conceives correct English, but the 
moment they get beyond reach her 
constabulary ear they revert the looser 
and more natural speech-habits home 
and One can, then, ask 
Mr. Follett’s question, but with differ- 
ent intonation than his: “To what end, 
one wonders, all the careful prohibitory 

The inconsistency into which writers 
like Mr. Follett are led illustrated 
several passages from Noah Webster. 
discussing the “whom you speak to?” 
form, which calls “corruption,” 
writes that “all the grammars that can 
formed will not extend the use the 
phrase beyond the walls college.” 
But when finds fault with the use 
the past tense, instead the present, 
the statement universal 
pose should say she was handsome” 
(he demands is) —he thinks the past 


tense could have been trained out our 
7H. Mencken, The Americn Language, 4th ed., 
Knopf, Y., 1936, 417. 


the Atlantic Monthly, 160 (Oct. 
1937) 510. 


speech. “Had proper attention been paid 
our language, many palpable mis- 
takes would not have crept into practice, 
and into the most correct and elegant 
The kind “old-fashioned 
which Mr. Webster and Mr. Follett 
recommend, should succeed wiping out 
“suppose should say she was 
but never could succeed establishing 
“Whom you speak to?” Will 
more effective the one case than the 
other? 


grammar really Mr. Follett de- 
fines it, indispensable science say- 
ing what one wishes Grammar 
defines the “how” rather than the “what.” 
The tenor Mr. Follett’s discussion leads 
one add his definition; 
and then have the traditional com- 
mon notion grammar: study how 
speak and write English correctly. 
This really what Mr. Follett wishes 
emphasize our teaching. And since 
have neglected it, says, in- 
evitable result wholesale production 
illiterates with certificates culture.” 
Hence, really cultured, should 
all have study English grammar. 
Must one really know grammar 
doubtful. 


This kind teaching English sup- 
posed result new generation 
equipped know good English when 
sees Just what “good English”? 
Surely not that which the result 
teaching academic grammar and weed- 
ing out Mr. Follett’s Mr. Bierce’s pre- 
judices, the assumption that they are 
all errors. That kind teaching, all 
effective, gets only school ma’am Eng- 
lish—mechanically and grammatically 
correct but When Johnny has 
trouble with complex sentences, why, 

9Noah Webster, Dissertations the English Language: 


with Notes, Historical and Critical, Isaiah Thomas 
Boston, 1789, pp. 270-275, 287. 
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will avoid them free from errors 
and reduce the wear and tear life 
with Miss Jones; because, incidentally, 
quote Walpole, “it easier observe 
laws than violate them with grace.” 
But the communication his ideas and 
the naturalness his utterance 


considerably hampered. No, good 
English not English that “correct,” 
but English which succeeds communi- 
cation without misunderstanding and 
which does not draw attention itself 
because its form sound. 


English teachers are alert discover 
the best way secure good English. 
Better than the traditional grammatical 
way the persistent reading standard 
English literature the past and the 
present, with the discussion the ideas 
involved, and investigation un- 
familiar words and allusions. Just how 
the systematic study grammar going 
improve the student’s understanding 
the traditional meanings words, Mr. 
Follett does not make clear. addition 
association with good literature, 
need association—a constant associa- 
tion—with speakers the English cur- 
rent among the accepted social class. But 
how the average American secure 
this? 

Mr. Follett suggests that “demand 
throughout, the mental attitude which 
despises all vague half knowledge the 
most insidious and repulsive form 
ignorance.” But when investigate 
this find also has loop-holes. How 
can “demand” mental attitude 
which not there and probably never 
will be? And our knowledge—half 
dependent distinc- 
tions vocabulary and grammatical 
form? “He ain’t here” certainly 
exact bit knowledge “He isn’t 
here.” 

No. The real reason for the present 


(Continued on page 114) 


ENGLISH REVIEW 


state the language Mr. Follett indirect- 
illuminating essay “Are Children Vege- 
tables?” (The Atlantic, February, 1938). 
Our environment, our childhood environ- 
ment, all important: 

The child’s command speech assuredly 

the product exposure, opportunity; indeed, 


not create the words use, but merely learn them 
circumstances bring them our way? 


Regarding “the newest child wonder,” 
child her third year, writes that the 
psychologist’s statements that the child 
“innately remarkable” and that she “is 
the product well-nigh perfect en- 
vironment the home,” are contradic- 
tory. Her vocabulary 3800 words and 
her twelve-word sentences are, Mr. 
lett says, automatic and inevit- 
able” products such environment. 
And says further: 


The mental development very young child, 
function (a) the kind persons with whom 
associates, (b) the amount his association with 
them, and (c) the pains they take make them- 
selves intelligible and enjoyable him. That the 
simple principle, our whole civilization 
important one, which science and education are 
persistently shutting their eyes. 

Language development is, course, 
mental development; and the statement 
applies others besides the very young 
child. All three points are exceedingly 
important for one’s language; fact, 
they are all important. One’s school 
training language has, for the average 
person, negligible effect upon his lan- 
guage. speech will not change 
much unless one changes his environ- 
ment, unless one exceptionally inter- 
ested the forms language; and 
change requires too conscious effort 
for most people. cannot, thus, our 
schools make over the American verna- 
cular mold arbitrary pattern. 
Language does not change that way; 
least, not ina democracy. The trouble 
that all, most us, were not 
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Evaluation Two Methods 


Teaching Written Sentence 


JOHN MILLIGAN* 
Instructor and Field Supervisor, State Teachers College 


ITHIN THE PRESENT cen- 

tury great discussion has 

raged over the matter 
teaching grammar. The question issue 
seems whether grammar shall 
taught formally informally; for 
one dares question its value. the 
elementary school this question revolves 
around the teaching sentence struc- 
ture rather than around instruction 
the parts speech. The writer con- 
tends that instruction the use the 
sentence basic good writing, and 
that this instruction should begin the 
elementary school level. The readers will 
immediately say: grant your premise; 
but where and how? Above all how!” 


attempt answer the question 
“where” and “how,” the writer set 
experiment which was carried out during 
1936-37 ten classes grades and 
two elementary schools: the Watses- 
sing School Bloomfield, New Jersey; 
and the Carroll Robbins School Tren- 
ton, New 


brief description experiment carried out 
the writer fulfillment the thesis requirement for 
the Doctor Education degree Rutgers University, New 
Brunswick, The title the dissertation is, Effect 
Precise and Incidental Teaching Grammar Upon 
the Written Sentence Structure Pupils the Fourth, 
Fifth and Sixth 


*Formerly Principal, Watsessing School, Boomfield, New 
Jersey. 


1Acknowledge gratefully made for the assistance ren- 
dered Miss Ruth Struble, Miss Olga Taton, Miss Marie 
Biggart and Miss Edna Bellis, teachers the Watsessing 
School, Bloomfield, and Mrs. Jessie Cook, Miss 
Mary Murphy, Miss Anna Pilger, Mrs. Katherine Reisner, 
Miss Elizabeth Elder and Mrs. Catherine Cramer, teachers 


the Carroll Robbins School, Trenton, J., whose 


thoughtful participation made this investigation possible. 


Newark, New Jersey 


the Watsessing School Bloom- 
field, pupils two fourth and two fifth- 
grade classes were the subjects. the 
Carroll Robbins School Trenton, 
pupils two fourth, two fifth, and two 
sixth-grade classes were the subjects. Two 
methods teaching functional grammar 
were set up, and teachers were furnished 
with detailed outlines explaining each 
method. The precise method consisted 
twenty-five lessons organized logical 
order. The subject matter these les- 
sons consisted items grammar 
lated the sentence unit which 
would, applied, make for sound sentence 
structure. the incidental method the 
teachers had the pupils write composi- 
tions and based their teaching gram- 
mar from day day upon the needs re- 
vealed the compositions. The amount 
time (thirty minutes each day) was 
identical for both methods. After study- 
ing one method, each class rotated 
the other method. Half the classes 
each experiment began with the precise 
method, while the other half began with 
the incidental method. 


The basis comparison the two 
methods was the written sentences the 
children. One hundred, two hundred, 
three hundred words were taken pro- 


amounts from five different 


compositions written each pupil the 
beginning the experiment, five com- 
positions written after the first teaching 
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period, and five compositions written 
after the rotated teaching period. This 
material was analyzed reveal 
changes following the use each method 
the sentence elements mentioned 
the conclusions below. 


One hundred and five pupils were sub- 
jects the Bloomfield experiment. One 
hundred and seventy-one pupils were sub- 
jects the Trenton experiment. 


must pointed out here that the 
different class groups varied widely 
chronological and mental age and in- 
telligence revealed the Otis Self- 
Administering Test Mental Ability, 
Intermediate Examination Form 
the conclusions below certain variations 
among groups are presented the light 
these differences. 


Results 


Simple Sentences. Pupils use more 
simple sentences result precise 
teaching grammar. The results are 
influenced the order which the two 
methods are taught. 


Complex Sentences. Pupils use more 
complex sentences result inciden- 
tal teaching grammar. Use complex 
sentences increased result pre- 
cise teaching grammar but the effect 
precise method not nearly mark- 
this respect the effect the 
incidental method. The order which 
the methods are taught has effect 
the use complex sentences. 


Compound Sentences. The use 
compound sentences not affected nearly 
much either method teaching 
grammar the use simple and com- 
plex sentences. 


Run-on Sentences. conclusion can 
reached regarding the effect either 
method the use run-on sentences. 

Incomplete Sentences. very slight 
inclination towards the use fewer in- 
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complete sentences results from the inci- 
dental method teaching grammar. 


Disregard the Period-Capital Rule. 
Disregard the period-capital rule oc- 
curred much less frequently after inciden- 
tal teaching the Bloomfield experiment. 
While not pronounced, the same trend 
observable the Trenton experiment. 


Independent Clauses. result 
precise teaching grammar, pupils are 
inclined use fewer independent clauses, 
while the incidental teaching gram- 
mar causes pupils use more independ- 
ent clauses. 

Dependent Clauses. Precise teaching 
grammar causes pupils use more 
dependent clauses especially this 
method presented first. Incidental 
teaching grammar likewise causes 
more dependent clauses used. 

Prepositional Phrases. Pupils are in- 
clined use more prepositional phrases 
result both methods teaching 
grammar. Incidental teaching causes 
more pronounced trend this direction 
than does precise teaching. 


Correct and Incorrect Quotations. 
Neither the methods teaching gram- 
mar affects the use correct and incor- 
rect quotations any considerable degree. 

Age and intelligence modified the re- 
sults the two methods the following 
ways: 

(1) Pupils classes where the aver- 
age intelligence normal high, change 
the types sentences used after both 
methods greater degree than 
pupils classes having average in- 
telligence below normal. (2) Pupils 
classes with low averages intelligence 
make greater variety sentence errors 
result both methods than those 
pupils classes with higher average in- 
telligence. (3) the Trenton experi- 
ment, the changes sentence structure 


(Continued page 106) 
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Class Project Letter Writing 


Harry TATE 
Principal, Whitney School 
Chicago, Illinois 


letter writing the teacher Technical 

English and the Principal the Whit- 
ney School decided arouse desire 
among the pupils the upper grades 
correspond with children about their 
own ages and grades other cities the 
United States and foreign countries. 
The thought was create real-life 
situation which the involved activities 
would something more than routine 
affairs. The letter writing would then 
have setting genuineness that would 
not present the letters were com- 
posed merely class exercise, never 
sealed stamped envelope and 
dropped the corner mail box 
started upon long long journey 
faraway destination. 


secondary considerations the gather- 
ing fund knowledge concerning 
people, their manners, customs, and social 
institutions, information about industrial, 
commercial, and agricultural activities, 
and sympathy for and understanding 
people faraway places were factors not 
minimized. 


neither the teacher 
had had any experience with similar 
project the children were guided into 
launching upon the 
merely being asked what they thought 
the plan. The unusually enthusiastic 
response left doubt their desires 
the matter. Right away they wanted 
name for their project and least 
dozen were proposed voted upon 
the class. The World 
Envelope” was the unanimous choice. 


seemed possess imaginative qual- 
ity that took immediate and firm hold 
upon the romantic side their young 
minds. 


The question what kind paper 
and envelopes use was settled hav- 
ing turn out special project 
stationary. The printing the enevolpe 
read, 


Whitney Public School 
2815 Komensky Avenue 
Chicago, 


The letter head read: 


Whitney Public School 
Harry Tate, Principal 
Pupil 
Room— 
Grade— 


form letter Whitney School sta- 
tionery from the principal the super- 
intendent schools the city which 
correspondent was sought was enclosed 
each letter. read follows: 


Date 
SUPERINTENDENT SCHOOLS 
Dear Sir: 


The eighth grade children the Whitney Public 
School have organized letter-writing club, the 
purpose which twofold: first, get first-hand 
information about other parts the United States 
and foreign countries; and second, develop the 
correct technique letter writing through actual 
correspondence with children their own age. 

feel that the best way for child develop 
the art letter-writing through actual experi- 
ence writing. The enclosed letter has been writ- 
ten child who especially interested your 
part the world, and eagerly awaiting 
reply. 

shall greatly appreciate your co-operation 
forwarding this letter some child who might 
interested corresponding. any time can 
co-operate with you any school activity, shall 
welcome the opportunity so. 


Sincerely yours, 
(signed) Harry Principal 
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order try out the plan, fast 
group 8-B’s was selected send out 
the first letters search for correspond- 
ents. Their suggestions what write 
about were listed the blackboard 
general guide. The children were allow- 
select the destinations for their 
letters and city practically every 
state the United States was chosen. 

Then the writing and mailing actually 
took place. What thrill everyone ex- 
perienced! The remarks and questions 
heard were indicative the wonderment 
and expectation that were prevalent 
among the children. Then followed the 
waiting for the mail man bring some- 
thing the school. Finally, the first 
answer came! From Thorsby, Alabama! 
The class could hardly wait until the 
recipient could open the envelope and 
read the contents tense group 
listeners. 

Then more and more answers arrived 
day day. But the interest seemed 
never wane. Every morning the teach- 
er, like general delivery, was deluged 
with inquires for mail. Many children 
said that the letters received school 
were the only ones they had ever re- 
ceived. 

After the letters had been taken home 
for the parents read they were kept 
the teacher. The stamps, especially 
the ones from foreign countries, were 
given the philatelists the class. 

that the children could constantly 
have accurate conception the pro- 
gress the project, large outline map 
the United States was pinned the 
blackboard. red dot was marked 
the place which letter had been sent, 
and then circled blue when reply 
came. 

The items discussed most often both 
the out-going and in-coming mail were: 
(1) hobbies and amusements; (2) school 


affairs; (3) civic interests; (4) family 
affairs. addition the letter, however, 
the envelopes often contained ex- 
change stamps, pressed flowers, pic- 
ture post cards, snap shots, newspaper 
clippings, and copies school news- 
papers. Parents and teachers were called 
upon translate the German, French, 
and Spanish letters and the Japenese Con- 
sul furnished written translations for the 
his country. The letters from 
foreign countries which were done 
English served great incentives the 
project children, for they were rule 
very well-written both penmanship 
and language despite the fact that the 
senders had merely studied English 
foreign language their elementary 
schools. 


attempt was made 
numerical data show that there was 
composition, but result seven 
months’ close observation 
skilled and interested teacher several 
points were revealed that, general 
reasoning, surely must have 
effect producing better pupil per- 
formance. Most important all there 
was great interest, and was not merely 
flash the pan. continued with 
unabated intensity not only for the 
duration the experiment, nor within 
the confines the classroom, 
yond. For after entrance into high 
school numerous requests came from the 
project children for the letters they had 
received while Whitney for ad- 
dresses foreign correspondents. Also, 
during the experiment quite few cor- 
respondents exchanged home addresses 
and directed their letters thence. This 
interference, the way, lessened de- 
cidedly the number letters that were 
accounted for having been received 
the school. 
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Sometimes lists names children 
were included letters Whitney 
children asking that correspondents 
found for them. 


The slow group after hear- 
ing that the fast group was getting such 
thrill out the project, asked, and 
were granted permission conduct one 
their own. The 7-A’s then wanted 
joih, but conditions unfortunately 
made impossible for them so. 


Never any time was there any un- 
willingness the part the pupils 
furnish money for the stamps. fact 
they were eager so. 


summary the purely epistolary 
part the project gives one idea 
the extent and breadth the work ac- 
complished. 


There were 277 letters mailed from 
Whitney. 


these 152, 55%, the letters 
were answered. 


Altogether, 206 letters were received; 
often several came for one sent. 


The total response amounted 71%. 


TABLE 


WITH 


Foreign Country Letters 
United States Territory Sent Replies 
Abyssinia 
Alaska 
Brazil 
Canada 
Czechoslovakia 
England 
France 
Germany 
Hawaii 
Japan 
Jugoslavia 
Mexico 
Scotland 
Switzerland 
Syria 
Total 


TABLE 
CORRESPONDENCE WITH 
SECTIONS THE UNITED STATES 


Letters Per 
Section Sent Replies Cent 
West: Arizona, Arkansas, 137 105 


California, Colorado, Idaho, 

Kansas, Montana, Nevada, 

Dakota, Mexico, Ok- 

lahoma, Oregon, Texas, 

Washington, Wyoming 

South: Alabama, Florida, 100+ 
Georgia, Kentucky, Louisi- 

ana, Missouri, Carolina, 

Tennessee, Virginia. 


Michigan, Ohio, Wisconsin 
East: Connecticut, Maine, 


Maryland, Massachusetts, 
Jersey, York, Penn- 
sylvania, Washington, 


Total 211 164 77.7 


Since for the most part the children 
were allowed send letters the states 
which they were most interested, 
obvious that the Western States hold 
the most interest for the children. Next 
interest, revealed the number 
letters sent, are the foreign countries. 
The Southern States come next, follow- 
the Central States; then the East- 
ern States. 


the per cent total response 
used index the interest display- 
the Central States children 
other regions, then the Southern States 
rank 100 more received 
than sent; Western States second with 
76%; and other sections follows: 
Central (72%); Foreign 
Eastern (40%). 


The reader may interested the 
following letter written seventh 


grade Whitney girl pupil Czecho- 
slovakia. 


2815 KoMENSKY 
January 24, 1936. 
FRIEND, 

Our class has organized club, “Around the 
World Envelope.” write letters any 
part the world are interested in. Then some 
child who receives the letter usually writes an- 
swer. Then they keep writing back and forth. 
hope can friends like that. 
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girl twelve years old, ft. and inches 
height. attend the Whitney School and 
high seventh grade. have three brothers and three 
dogs. father butcher. oldest brother 
Joseph works, but other brothers attend school. 
Although brothers sometimes give pain 
because they tease me, yet like them better than 
would three sisters. mother takes care our 
home and sometimes helps father our meat 
market. She enjoys sewing, crocheting, and knitting. 
father’s hobby reading the newspapers. 
pastimes are reading books and writing letters. 
enjoy many sports such roller skating, ice skating, 
dancing, tennis, baseball, volley ball, and swimming. 
course there are other games which like, but 
these are the most important ones. also like 
play with marbles and enjoy climbing trees like 
the boys do. enjoy listening the radio. 
favorite movie actors and actresses are Tyrone 
Power, Sonja Heine, Jane Withers, Alice Fay, Shir- 
ley Temple, and Freddie Bartholomew. 


Now will tell you something about our school. 
has 900 children attending it. The principal’s 
name Mr. Tate. have auditorium assem- 
bly hall which the first floor. Here have 
many meetings such movies, music assemblies, 
English assemblies, club periods, and other special 
programs. Our school has three floors besides the 
basement and altogether have thirty rooms. Our 
school class has six different periods. like all 
teachers and all subjects. our Student 
Court try boys and girls who have disobeyed 
any the Whitney laws. This like regular 
court with judge, clerk, bailiffs, defense attorney, 
prosecuting attorney, and many other assistants and 
officers. Such cases fighting are brought before 
the court. have witnesses and question the 
defendant. find him guilty, given 
penalty. also have Student Council which 
helps plan things for the school. have movies 
every other week, and clubs every other week. 
get choose our own clubs. This year have 
sewing, manval art, stamp, sports, harmonica, dra- 
matic, and City Tour. The City Tour Club visits 
many interesting places the city such the Field 
Museum, Historical Society, dairy, aquarium, Rosen- 
wald Industrial Museum, etc. 


Now will tell you something city. The 
name it, course, Chicago. the state 
Illinois. large city with over three million 
people. have few zoos, one which have 
visited many times. called the Brookfield Zoo. 
There are animals every kind and all are very 


interesting. Best all like feeding the bears. 
have Art Institute where there are beautiful 
paintings and statues. There are many interest- 
ing places that would have write pages 
included everything, but few them are River- 
view Amusement Park, Stockyards, our big depart- 
ment stores, some which are floors high. For 
transportation have the which tracks 
about thirty feet above the ground, street cars, 
street car buses which are double decked. 


Since want save some writing for the next 
time, Marion Vranek from the station C-h-i-c-a-g-o 
now signing off. Please kind answer 
letter can continue writing. 

Your Chicago friend, 
VRANEK 
P.S. Please write something about your country, 
yourself, your family, your school, and your 
friends. 


This letter from Japanese girl was 


written English. changes any 
kind were made. 


Dear Miss 

Thank you your letter and interesting picture. 
glad get another new friend America. 
read your letter and that from Miss Tomasek 
again and again with English dictionary. 
have one elder sister and one younger sister and two 
younger brothers our family. elder 
name Kimiko Imamura and skillful oil painting. 
fond music and English. You said that you 
are disappointed not getting answer from Czecho- 
slovakia but you should incourage you. 


have dolls festivals old the third 
March, which birthday. have friend 
the class who going specialising tap dancing. 
Our cherry blossom will soon bloom. very 
beautiful. leiu out skirt beautiful lake, 
around which there are many many cherry trees. 
may able send you the picture the lake 
and park some day. Are you intimate friend 
Miss Evelyn Tomasek? 


like make you and Miss Tomasek life 
long friends. sister says that she will answer 
Miss Novasel. 

Please let hear soon. 

Your truly 
IMAMURA 


address 
2691 Kichijoji Tokyo Fuka Japan. 
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Needed Research Language, 
Composition, and Grammar 


Director Instruction and Research 
Public Schools, St. Joseph, Missouri 


CIENTIFIC RESEARCH 

guage, composition, and grammar 

new that times its purposes and possi- 
bilities become quiet confusing. Its tech- 
niques require much improvement that 
only time, use, and criticism can 
bute. Moreover, the whole field lan- 
guage instruction which those investi- 
gative techniques are applied changing 
rapidly that one can feel little assur- 
ance that investigation, even begun 
under the most favorable augury, will 
not become relatively useless before 
can brought completion. This 
handicap has been especially evident 
with relation the more time-consuming 
studies. 


Nevertheless, noteworthy progress has 
been made—progress which has been ac- 
celerated marked degree the past 
few years. The average research study 
today noticeably better than the aver- 
age study decade ago. This improve- 
ment apparent several respects. 
Sampling has become more extensive and 
more carefully distributed. Criteria 
acceptable usage are more valid. Control 
groups employed experimental studies 
receive more competent direction. Fewer 
straw men are set knocked over. 
Statistical procedures are employed more 
intelligently. There evidence ob- 
jectivity. Investigators attempt less 
single study, work harder the job, and 
interpret the results more conservatively. 
These signs reflect credit the men and 
women who have been guiding the lan- 


guage investigations. Working large 
extent independently one another, they 
have helped the new science pursuing 
assiduously their individual interests. 


spite these hopeful changes, how- 
ever, now the research English 
has not been particularly helpful the 
classroom teacher. For the most part 
has served only poke her off her cus- 
tomary perch without indicating where 
land. Out consideration for ruffled 
feathers and dispositions, for other 
reason, would seem highly desirable 
that curriculum leaders take time out 
consolidate their gains, such they be, 
ough research studies. 


This article intended suggest 
few the directions such research might 
reasonably take. The limitations imposed 
space, and the fact that very useful 
summaries research are already avail- 
able make inadvisable refer the 
background studies individually. The 
reader not already familiar with the re- 
search English will find helpful the arti- 
and Leonard,’ whose contributions are 
among the most recent. 


1Greene, Harry Methods and Psychology 
the Elementary-School Subjects: English Re- 
view Educational Research, Vol. pp. 474-81; 554-57. 
December, 1937. 

Also Greene, Harry Method Ele- 
mentary English Composition,” Fifth Annual Research 
Bulletin The National Conference Research English 
reprinted The Elementary English Review, Vol. 14. 
March-December, 1937. 

2Goodykoontz, Bess. Bibliography Unpublished 
Studies Elementary School English, Ele- 
mentary English Review, Vol. 14. November-December, 
1937. 

Paul. Effect Recent Research 
Upon the Selection and Placement Items Grammar 
the Secondary School Journal Educa- 
tional Research, Vol. 31, pp. 599-607. April, 1938. 
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Part the needed research should 
have with specifics language. 
English must based the conven- 
tions language, there will need for 
studies capitalization, punctuation, let- 
ter forms, usage, and the like, their 
specific forms. Research English had 
its start that sort investigation, but 
spite its having enjoyed priority 
attention, only good start has yet been 
made. 


Error studies such are longer 
good repute, but studies the positive 
aspects pupil needs and performance, 
even those based the proportion-doing- 
this and the proportion-doing-that type 
statistical treatment, are still needed. 
Particularly useful should large-scale 
studies what specific language items 
are found most useful the writ- 
ten and oral activities children and 
adults. Here the primary effort directed 
isolating and eliminating from the 
curriculum items having 
social importance, and strengthening the 
provision for items found most use- 
ful. Investigations this sort, they 
are reliable, require large samplings 
and practically presuppose the availability 
electrical tabulating equipment for 
handling the data. Studies this sort 
having with punctuation and capi- 
talization are now under way. 


spite their many refinements over 
the crude error studies earlier day, 
investigations this sort run into many 
difficulties. One them involves the 
question cruciality. has long been 
argued that the proportion error pres- 
ent pupil’s expressional products is, 
general, inversely proportional the 
cruciality felt the pupils. Obviously 
there point which pupil may be- 
come over-anxious, thereby making more 
errors. The exact influence cruciality, 
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however, largely matter conjecture. 
need studies which, even they 
not measure the degree cruciality 
found particular situation, will 
least indicate the nature the effects 
this factor pupil performance. 


Granting that present there 
reliable technique measuring the cru- 
ciality uncontrolled situation, ap- 
pears practical attempt create arti- 
ficially number definable levels 
cruciality and measure the quality 
pupil performance under each. These 
levels cruciality could, rough way, 
manufactured applying certain 
amounts motivation the pupils, 
measures performance being taken 
during the time when the motivation was 
effect. 


For example, would seem possible 
measure the difference results pro- 
duced the following different assign- 
ments: (1) asking members the class 
bring letters application based 
hypothetical job described the 
teacher; (2) offering make public the 
name and letter the pupil producing 
the best letter application; (3) offer- 
ing prize greater attractiveness and 
some intrinsic value for the best letter; 
(4) having real job the bait, with 
the letters being directed the prospec- 
tive employer and mailed the writers. 

Similar studies should throw light 
the problem how pupil performance 
can motivated, area now need 
much research because widespread 
curricular changes. The work 
evaluating carefully prepared oral lan- 
guage stimuli affords example what 
can done along this line. 


The problem difficulty still 
paramount importance language curri- 
culum building. Too long has been the 


4Netzer, for Oral Language: Evalua- 
tion Certain Materials,” Elementary English Review, 
Vol. 15, pp. 91-94. March, 1938. 
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practice some quarters use the aver- 
age proportion pupil error item 
its index difficulty. Although such 
concept difficulty may useful 
test construction, far from satisfac- 
tory basis for placement curricular 
content. Difficulty should redefined 
take into consideration the work, 
time, and attention required the learn- 
mastering the item learned. 
That which demonstrably worth learn- 
ing, terms its social utility for the 
majority persons, must needs learn- 
some order. The order should take 
cognizance psychological considera- 
tions such those mentioned above. 
yet have practically studies this 
type. 

Perhaps one reason for the dearth 
investigations which contribute our 
knowledge the order which things 
should taught the fact that the 
whole question grade placement 
language has proved problem. 
The error studies and the testing pro- 
grams alike have shown that overlap 
ability from grade grade almost one 
hundred per cent, while the range 
ability within any given grade enor- 
mous. language skills there are 
distinct grade levels ability. The con- 
tinued effort grade-place materials, 
the light such evidence, rather 
obviously futile. there are hierarchies 
difficulty the language skills 
mastered—and the writer believes there 
are—the research the next few years 
ought, far placement concerned, 
concentrated techniques for plac- 
ing pupils, rather than content. The 
present situation language instruction 
extremely wasteful the time the 
more able pupils, and the same time 
demands the impossible from pupils 
the bottom the ability scale. 
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everywhere these days. Book salesmen 
tell the writer that some the newer 
language texts are giving more space 
the formalities than has been customary 
recent years. They offer the “pendu- 
lum swing” explanation for what they 
say occurring. the other hand, 
there can found some quarters 
growing insistence avoidance the 
formalities, particularly the kind em- 
phasis them which deprived many 
language classes the past all sem- 
blance spontaneity, creativeness, and 
interest. 


Regarding formal grammar quite 
correct say that date the research 
has failed demonstrate the validity 
claims made the formalists. would 
quite incorrect say that whole mat- 
ter has been given sufficient investigation. 
fact, many the curricular innova- 
tions recent years are based not 
much upon what research has demon- 
strated upon what has far not 
demonstrated and what only surmised. 
The major premises involved such de- 
cisions should not too long untested, 
lest practice become standardized false 
conclusions. 


find the term “functional gram- 
used great deal, but the manner 
its use suggests that the usual practice 
simply label “formal” what one 
doesn’t like and what one 
does like. Investigations should made 
discover what, any, knowledge 
grammar functional and indispensable 
the language activities the school 


child. 


the other hand, some teachers, con- 
vinced the value’ diagramming and 
other logical and analytical techniques 
language study, continue practice 
them defiantly furtively, depending 
their personalities and the situations 
which they teach. their defense 
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must said that diagramming, whether 
stimulus improve thought processes, 
has been given scant attention 
search workers. The study grammar 
itself said some writers contribute 
when properly taught, the quality 
mental processes. Such claim, course, 
smacks formal discipline and faculty 
psychology. But made with sufh- 
cient frequency warrant investigation 
under conditions favorable the dis- 
covery possible contributions hitherto 
overlooked. 


Perhaps the implication the evid- 
ence great range ability almost 
any class public school pupils that 
research language ought stop ex- 
pressing its results merely terms 
medium and mean performance and be- 
come more concerned with describing 
detail what happens pupils each 
particular level ability. Various prac- 
tices which fail alter median perform- 
ance may yet found make important 
contributions certain levels. 


this time are all accustomed 
living with the terms “fusion,” 
tion,” and “integration.” Whether 
have done anything about them an- 
other matter, matter partly wonder- 
ing exactly how about “fusing, cor- 
relating, and integrating.” For the aver- 
age teacher these terms may stand for 
anything from soup nuts. all very 
confusing. Research workers English 
can perform meritorious service pro- 
ducing complete and detailed descriptions 
how good teachers and school systems 
succeed correlating and integrating lan- 
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guage the curriculum. Where carefully 
worked out programs are reported with 
scientific precision, the results are great 
help teachers and supervisors. The 
work Miss Gillett,” carrying through 
completion and reporting detail 
correlated program composition and 
social studies, good example what 
needed. research this type 
which can contribute most usefully the 
classroom teacher these days. 


One level school organization, that 
the primary grades, represents wide- 
open field for language research. More- 
over, the availability equipment for 
recording oral language, the shifts con- 
tent and method which have brought oral 
language activities into prominence, and 
the attitude curriculum workers are all 
especially favorable for intensive work 
now this area. need genetic studies 
language development, very few 
which have been made investigators 
not trained primarily for language re- 
search. need evidence regarding the 
relation between language activities and 
reading success. Whether such devices 
the’ Metronoscope contribute 
other than reading pertinent research 
problem for the language worker. 

Other needed research, some 
probably more important than many 
the items mentioned, will surely come 
the mind reader interested seeing 
wholesome amount scientific method 
applied the total field language in- 
struction. This article will have served 
its function stimulates additional 


thinking along such lines. 


6Gillett, Norma. ‘‘A Correlated Curriculum in Composi- 


tion and the Social Elementary English Review, 
Vol. 14, pp. 80-86. March, 1937. 


Tell-Tale Verbs 


FOLEY 
Western State Teachers College 


USE WHICH speaker 
makes the verb-forms Eng- 
lish shows clearly anything 

else the degree mastery which has 
over the language. Our nouns are simple 
and easily disposed of; they require in- 
flection except for the plural and the 
possessive, and this adding the be- 
comes instinctive soon child begins 
talk. Adjectives cause difficulty, 
rule, aside from the tendency illiter- 
ate very slovenly speakers make 
them duty adverbs, this error being 
elementary level that one must 
ignorant indeed not aware 
what wrong with it. Mistakes occur 
often enough, surely, the handling 
pronouns, and there perhaps misuse 
words more crude its effect, but the 
possibilities are limited the small num- 
ber pronouns that have. Only the 
verbs, seems, have sufficient range 
variation afford complete test ac- 
curacy grammar. The correct employ- 
means lacking importance, but the per- 
son who finds difficulty the proper 
handling the relatively complicated 
verb-system not likely troubled 
other details expression. 


With due allowance for exceptional 
individuals, one may classify people rather 
definitely their mentality and cul- 
tural background according their pro- 
ficiency manipulating common verbs. 
Often single word will speak volumes 
person has grown up. criterion which 
readily suggests itself the verb be. 
has the reputation being irregular 


Kalamazoo, Michigan 


all languages, even those (such 
Turkish) which irregular verbs are 
very rare. can hardly find another 
verb English which equally varied 
its conjugation. the same time 
verb which everyone must employ 
extremely often; surely would seem 
the verb which one has least excuse 
for not knowing perfectly. 


the lowest level, may suppose, 
should placed those for whom the 
verb has only one form. Here have 
the infantile state mind which fur- 
nishes such locutions “you 
the third person which thus made 
serve for all cases, sometimes the first 
person used, “It sure am.” 
are concerned, course, only with habit- 
ual unstudied usage, not with any 
deliberate perversions intended 
humorous. 


The next stage ascending order 
attained those who manage dis- 
tinguish the three persons well enough 
the present tense, but have only one 
form for the past; they are the people 
whom seems natural say “you 
“he was”. Considerably higher the 
scale, find large class speakers 
who regularly observe all the proper dis- 
tinctions both present and past tenses, 
but who, when they come the future, 
are narrowly limited the rest. The 
difference between simple futurity and 
volition determination, between 
shall” and between “he will” 
and “he shall,” appears have mean- 
ing for them; they use indiscrimi- 
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nately all references the future, and 
have nothing but the tone voice 
show which meant. Closely associated 
with this error the confusion forms 
expressing the conditional; the person 
who employs for everything future 
less prone make would 
duty for all conditional statements. 
does not say should think so,” “We 
should like it,” but uses would with 
just the same with all other 
pronouns. not disturbed the 
absurd from the point view logical 
grammar, since, taken literally, 
means should like like.” 


Besides the more elementary direct 
combinations ideas, capable being 
expressed the simple tenses, there are 
many situations which make necessary 
mark off different times, unequally 
distant from the present, and show 
their relationship each other. The 
sentence, had been ready before 
was called,” not exactly the same thing 
saying, “He was ready before was 
Those who naturally use the 
compound tenses with precision thereby 
give evidence more advanced type 
thinking than done people who 
are content ignore the relative degrees 
past future time thus conveniently 
indicated. further test for member- 
ship the higher categories users 
the verb be, might notice whether 
person employs the subjunctive reg- 
ister the shades meaning which call 
for it. very simple example this 
sort the implying condition con- 
trary fact, the clause, “If were 
king.” 

doubt complete classification 
this basis would have take account 
subdivisions all these groups. For in- 
stance, return the lower degrees 
our theoretical scale, should have 
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dispose the class people who handle 
the present tense correctly the positive 
but not the negative. Though they 
hold the standard with respect am, 
you are, and is, they unhesitatingly 
replace every negative form—am not, 
not, are not—by which can 
hardly have any grammatical sense other- 
wise than contraction not. 


somewhat curious anomaly. Occasionally 
defended with apparent 
real supposed authorities who de- 
plore the fact that stigmatized 
incorrect, and urge that should ac- 
cepted good usage. The argument 
its favor that the language has need 
such contraction, least for conversa- 
tional purposes. Since isn’t and 
are allowed pass unchallenged any 
informal context, why should not 
similarly contract not? One two 
points seem overlooked, however, 
those who contend that ain’t should 
accorded full recognition. the first 
place, evidently not necessary 
isn’t because custom has long 
established another contraction for 
the first person. Elisions have shifted 
the course time; is, which was 
commonly clipped two centuries 
ago, now replaced colloquially it’s; 
contracting not, now remove 
the first vowel instead the second, and 
say I’m not, which surely convenient 


But the contenders behalf ain’t 
usually rest their case upon the alleged 
need for negative questions, and de- 
The latter form indeed undeniably 
stilted, but the answer is, course, that 
one needs use it, not? being 
much more natural. further considera- 
tion which apparently not observed 
these discussions the fact that circum- 
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stances not often require person 
ask negative question about himself; 
usually know (or think know) 
about ourselves, else the question takes 
the simpler positive form The 
negative interrogation the first person 
singular likely purely rhetorical, 
and therefore not? sufficiently digni- 
fied tone, naturally fulfils the require- 
ment. Anyone who feels constant need 
for expressing the idea represented 
almost certainly giving himself 
too large place his conversation. 


all events, ain’t has for long time 
been characteristic item the speech 
the class people who show the 
least discrimination, the least care for any 
kind propriety, their use Eng- 
has become perhaps the most 
typical instance bad grammar, and that 
why the sporadic attempts defend 
are sure attracting attention. What- 
ever one may think logically 
have been the historical development 
its usage, has come inevitably 
associated with the company has kept; 
the really artificial and pedantic gesture 
not that adhering the form now 
thoroughly settled correct, but rather 
that trying falsify the modern his- 
tory ain’t, and pretending that 
does not have the flavor crudity which 
flagrantly has. 


Those for whom ain’t the only nega- 
tive form the present tense 
will practically certain treat the 
verb similar manner; though 
accustomed distinguishing does 
does from they do, they will employ 
indiscriminately with all pronouns, 
and thus produce such distortions 
don’t. Errors like these are significant 
not merely because their own incorrect- 
ness betrays lack discipline the very 


1See discussion The Easy Chair, 


Digest for Feb. 1934, which gives number 
references its use fiction various authors, in- 
cluding Dickens, who put the word “into the mouths 
illiterate 


rudiments grammar, but also because 
they are regularly accompanied all 
manner other crudities. Most people 
who habitually say place not 
will substitute quite freely for has 
not have not; the abuse either ain’t 
don’t goes along pretty regularly with 
the double negative, meaningless employ- 
ment the word got, and general 
poverty vocabulary. The normal set- 
ting for these faulty forms, the kind 
context where they appear exactly 
their true element perfect illiterate 
sentences like ain’t got nothin’,” 
“That don’t make difference.” 
course there are people who enjoy the 
use such language conscious 


The past tense and the perfect partici- 
ple various verbs prove stumbling- 
blocks for many who along smoothly 
enough with these verbs while they are 
the present. Here again have 
with mistakes which belong the same 
class diction with the ain’t and don’t 
sentences previously noted. Careless con- 
fusion principal parts results such 
monstrosities seen done it,” 
“They begun the work,” “He come here.” 
These typical examples, where the past 
participle replaces the ordinary past tense, 
are balanced others where the forms 
are shifted the opposite direction, 
have saw,” “He has “They 
have have drank.” Instead 
being exchanged with the perfect par- 
ticiple, the preterit may simply formed 
wrong way, throwed bursted. 
happens also that parts different 
verbs are jumbled together; would 
set the window,” and “He down 
rest,” are characteristic specimens. 


should doubtless unwise de- 


pend upon any single error grammar, 


2Associated Press dispatch from Santa Fe, M., 
January 1934, reported the newly-elected governor 
saying that going stop saying ain’t.” 
McIntyre, York Day July 21, 1936, 
Baer and Will Rogers. 
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any the varieties have been 
examining, classify with finality this 
that individual who may times 
guilty it. Mistakes like these reveal 
some things quite reliably, but they may 
fail tell the whole story given 
case. observed that they at- 
tach themselves the expression 
elementary ideas which belong the 
most ignorant and simple-minded people 
When anyone errs the handling 
common verbs, may sure that 
acquired bad speech-habits very early 
life, and therefore have indication 
the level culture which his 
childhood was spent. acquired 
during the most impressionable period 
are not easily broken, and sometimes 
person will continue use wrong forms 
language even after years schooling 
and association with people who speak 
correctly. For the higher more special- 
ized departments thought with which 
becomes acquainted his later de- 
velopment, will learn the ways 
speaking which educated people deal 
with them, but the vestiges illiteracy 
may still persist the commonplaces 
everyday conversation, where heedless- 
ness has made its deepest mark. 


The use which one makes the single 
word got might nearly well for 
purposes classification one’s degree 
proficiency handling the verb be. 
the bottom the ladder should 
placed those who substitute got for the 
present tense and regularly say 
got “They got it,” when their 
intended meaning have it,” “They 
have worse example gram- 
matical depravity would not easy 


find, and the ear which remains 


unannoyed this perversion must 
surely well-nigh insensible any 
refinement language. seems have 
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become instinctive manner expres- 
sion, however, for that class Ameri- 
cans whose English the worst. 


proceed step higher, the situa- 
tion becomes less clear, for come 
next several varieties loose usage 
which stand about equal footing. 
These are the ways which got em- 
ployed, not instead another verb, but 
simply illogical addition state- 
ment which complete without it. For 
instance, the sentence, have got 
spoken with especial 
emphasis the very word 
discoverable meaning which would 
not covered have go.” How 
natural this way speaking seems 
many people evident when see 
used advertising slogans. full-page 
advertisement bears large letters the 
words, “I’ve just got stop drinking 
some motion-picture an- 
nounced with the advice, “If you don’t 
see another picture all this year, 
got see” this each case, lest 
there any doubt the emphasis, 
heavy type. 

course this locution represents some 
advance above our first category, which 
the idea would take the shape 
this simply colloquial corruption 
have got, the being dropped 
out careless speakers. Perhaps some 
influence has been exerted the speech 
foreigners whose ears did not catch 
this elided unstressed form have, and 
who lacked the sense English gram- 
matical construction make them feel 
its necessity. 


Aside from sentences which, 


these examples, used the 
Home Journal, March 1933, 65. 
4Chicago Sunday Tribune, November 1933. 
Sunday Tribune, January 1935. 
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sense must, the needless got fre- 
quently inserted where occurs its 
common meaning possession. The re- 
sult often ridiculous one interprets 
the words literally. Certainly have 
right expect that words should bear 
some significance, and when are told 
that person “has got “has 
got red hair” “has got the 
logical implication that being 
alleged have obtained something which 
one cannot “get.” ordinary circum- 
stances the absurdity literal inter- 
pretation, and the fact that are 
accustomed hearing got used super- 
fluously, suffice prevent misunderstand- 
ing, but one can find plenty 
ments which the useless got causes real 
ambiguity. say have got cold” 
ought mean have caught cold”, 
but coming from the lips some people 
decide which meant, have 
know the person who says it. According 
the language-habits the speaker, the 
sentence, has fine set teeth,” 
either implies does not imply that the 
lady question has secured set false 
teeth from the dentist. Though should 
perfectly entitled suppose that the 
statement, have just got dollar,” 
means “Just now obtained dollar,” 
the chances are least even that signi- 
fies, instead, have only 
the latter translation represents the idea 
really intended, then the person who 
made the first statement evidently not 
the habit expressing his thoughts 
with precision. 


point worthy remark concerning 
this use the functionless got the fact 
that, other things being equal, its pre- 
valence varies according nationality. 
America abundantly employed, 
but marks degree negligence 
speech, and seems quite out place 


dignified context; many Americans who 
use regularly everyday conversation 
have instinctive tendency avoid 
writing. England, the other hand, 
causes apparently surprise whatever 
the diction writers who pass for 
being most discriminating their choice 
words, and who indeed are rule. 
Listening the talk Englishmen, even 
the most cultivated class, one aston- 
ished the extent their dependence 
upon connection with 
they seem find absolutely indispens- 
able. Moreover, they carry into the 
past ways which not appear all 
idiomatic any American, and far 
replace had had got: wanted 
London because he’d got uncle 
Nor this merely colloquial; 
attempting reproduce conversation: 
“These people got know the sort 
man asked dinner, and 
would teach “If you told him 
that had got so, would im- 
mediately turn nasty and blast you with 
rus and the Carpenter:” 


The moon was shining sulkily, 
Because she though the sun 

Had got business there 
After the day was done. 


Yet however strongly the British are 
given using the verb where has 
meaning, must admit that they are 
much less inclined than most Americans 
indulge such atrocious corruptions 
got” for “we have.” 

Aside from all cases perverted sense, 
this verb has strange power monop- 
oly over the language many people. 
The verb get can express any one 
whole collection meanings which are 
recognized legitimate, and which will 
found listed any unabridged diction- 


6Quoted exactly heard conversation England. 

Bennett, Imperial Palace, Doubleday Doran 
(1930), 100. 

Weekly, July 1932, 264. 
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ary. Fundamentally, course, repre- 
sents the idea obtaining, winning, 
gaining possession whatever that 
one “gets,” but may also signify re- 
ceive, cause (in this that con- 
dition), arrive state condition 
place, become, besides number 
special minor denotations, not 
mention the practically fixed phrases 
which forms with various adverbs, 
get up, get on, get out, get along, 
get With all the figurative senses 
which capable assuming, whether 
word peculiarly subject overuse 
people limited vocabulary. Here the 
fault not matter bad grammar 
corrupted idiom, but simply the tiresome 
monotony resulting from laziness the 
choice words. 


While the verb get has long been 
and will doubtless remain very useful 
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item our language, the majority its 
meanings are comparatively loose and 
general. have other terms with 
which express more exactly the ideas 
for which commonly made stand. 
Too frequent repetition this any 
other single word indicates kind 
mental slavery. The person who enjoys 
real intellectual freedom can choose 
will from the rich storehouse modern 
language; not obliged content 
himself with primitive makeshifts. 
selects knowingly the word which neatly 
fits his thought. his discriminating 
choice verbs will show his mastery 
the tongue unmistakably any 
other detail. Ability find always the 
verb convey exactly the shade mean- 
ing required, with just the right tone and 
flavor, has been powerful aid our 
best authors making explanation clear, 
narration animated, description luminous 
and beautiful. their verbs shall 
know them. 


Two METHODS TEACHING SENTENCE STRUCTURE 


(Continued from page 92) 


errors varied more widely the fourth- 
grade level than the fifth and sixth- 
grade level. (4) The level intelli- 
gence affects the changes the use 
clauses after both methods. The classes 
with the higher averages intelligence 
show more change. (5) The use other 
sentence elements apparently not af- 
fected after either method the age, 
grade intelligence level the pupils. 


Conclusions and Implications 

The general conclusion drawn 
from this investigation that the inciden- 
tal method teaching slightly more 
effective changing the sentence struc- 
ture elementary school children than 


the precise method. Since the incidental 
method accord with modern theories 
teaching English, teachers should 
encouraged use this method the ele- 
mentary school rather than the precise 
method. 


The general implication this investi- 
gation for the teacher elementary 
school grammar clear. effect 


changes the sentence structure ele- 
mentary school pupils, better pre- 
sent the desired changes relation 
the writing experiences the children 
from day day, rather than resort 
formal drill apart from the written work 


the children. 


Sharing Experiences the 
Modern School 


HELEN HEFFERNAN 
Chief, Division Elementary Education 
California State Department Education 


INCE THE CHIEF means for 

communicating thoughts and feel- 

ings others language, the thesis 
might readily defended that oral and 
written expression should given the 
greatest emphasis the curriculum, and 
recognized the fundamental area 
for growth and development. Most per- 
sons speak much more frequently than 
they read, write use the tools 
quantitative relationships, but all too fre- 
quently the art conversation given 
only incidental and haphazard attention 
the educational program. 


The experience program the mod- 
ern school provides opportunity for the 
spontaneous interchange ideas. 
dren living together naturally and hap- 
pily the informal atmosphere 
democratic classroom are released from 
the conspiracy silence which domi- 
nated the formal classroom the past. 
They have experiences which stimulate 
conversation; they want relive their 
experiences sharing impressions and 
feelings with each other. The desire 
communicate with others basic, hu- 
man urge and the modern school organ- 
izes its program provide opportunity 
for growth power communicate 
means experiences worth talking about, 
and permitting freedom expression. 
The modern school values the experiences 
and observations children. They are 
encouraged express their thoughts 
hospitable climate which they are re- 
leased from fear ridicule criticism. 

The modern teacher recognizes the 


conditions which inhibit expression. She 
takes time create atmosphere 
friendliness. The children come sense 
the teacher’s interest. She does not vio- 
late the privacy shy child. She does 
not demand immediate response. She 
arranges situations which the child 
wants express himself. She skilful 
leading the child respond her 
sincerity and expectancy. She 
quick express her appreciation the 
ideas the child has contributed. She 
treads lightly her effort establish 
correct usage, and recognizes that eager, 
spontaneous participation interest- 
ing discussion far greater import- 
ance than any literary convention. She 
interested naturally how the child 
expresses himself, and carefully guides 
him more acceptable forms expres- 
sion, but she far more interested the 
fact that has something wants 
say and confidence enough himself 
attempt it. 


The interesting curriculum units 
modern school provide 
center for experience. Because they ap- 
peal the child’s interest they stimulate 
the enjoyment and sharing experience 
conducive effective language develop- 
ment. The integrative curriculum units 
provide for development power 
expression through art, music, industrial 
arts and science. Naturally, child re- 
leased express himself many forms 
grows power express himself 
planning, discussing and developing 
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purposes. his contributions the 
group are accepted and valued, his power 
expression further released. Natural 
situations the classroom impel him 
speak freely and naturally. 


The language activites are longer 
the stilted exercises period the 
daily schedule. fact, language 
really functioning the life the group 
children there little need for sepa- 
rate period labeled “language Lan- 
guage permeates the genuine interests 
and activities the entire day. The day 
full need for communication and 
the desire communicate drives out 
timidity and hesitancy. 

The teacher does not have far seek 
for natural situations requiring oral and 
written expression. The everyday life 
the classroom replete with genuine 
need for expression. Tom tells about the 
dog show visited Saturday; Mary re- 
lates wide-eyed audience the story 
her father’s regular trip airplane 
pilot; the library committee chairman 
reports new books available the 
library table; letters must written 
secure permission visit the local broad- 
casting station; notes must sent 
John who convalescing from broken 
leg; the class newspaper must written 
and contributions must prepared for 
the school newspaper. These and score 
other needs for speaking and writing 
the everyday happenings happy, 
interested group children provide 
ample practice effective expression. 

Twenty-five eight 
gathered sunny classroom one June 
social living. From previous, extensive 
experience with children this age, the 
teacher’ believed that the colorful culture 
the Southwest Indians provided 


1Based on a Unit on Pueblo Indian Life carried on 
under the direction of Edna M. Evenson, Teacher in the 
Demonstration Elementary School the University 


California, Berkeley, Summer Session, 1938. 
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area experience which would create 
interest how man has met his basic, 
human needs primitive civilization. 
Such experience, she believed, would 
throw our contemporary, technological 
civilization into sharp relief for the chil- 
dren and lead them deeper under- 
standing their own culture. 


The teacher thought through many 
possible ways directing the children 
study Pueblo Indians. Because 
considerations which would not obtain 
regular school situation seemed desir- 
able launch the study creating 
environment which would stimulate dis- 
cussion and extending the background 
the children through the reading 
story Pueblo Indian Life. The Land 
Little Rain Fellows was read the 
children and discussion began around 
such questions as: Where these Indians 
live? Why are they called Pueblo? What 
kind houses they have? How 
they dress? What they eat? fact, the 
questions paralleled all the basic needs 
which the children recognize their own 
lives. 


The children’s experience was enriched 
later description trip which the 
principal had made the previous summer 
Taos, Gallup, and other places 
see the Indian ceremonies; motion 
picture Pueblo village; exhibit 
authentic pottery and musical instru- 
ments; trip museum and the 
reading many Indian stories. ex- 
perience was extended, the discussion 
periods became more exciting. The chil- 
dren forgot themselves their interest 
the Indians. The teacher, person 
once genuinely sympathetic 
cally skilful, worked build harmoni- 
ous group which the ideas each in- 
dividual were given courteous considera- 
tion. The teacher capitalized each 
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contribution which showed originality, 
freshness vigor. The tactful guidance 
the teacher led growing aware- 
ness beautiful and interesting speech. 


Many lovely bits prose and poetry 
were read the children. Vivid, color- 
ful words were discussed. consistent 
program vocabulary building went 
throughout the entire experience. 


the children began recreate the 
lives the Pueblo Indians their dra- 
matic play, needs began arise. 
Pueblo house which the Indians could 
live was soon under construction. Cere- 
monial costumes were made following 
the ideas gained from looking pictures 
and reading. They were donned with 
alacrity soon the last stitch was 
taken, and were taken off with such re- 
luctance that Pueblo Indians were gay 
bits color the halls and the play- 
ground. 


Pottery was made. Food was prepared. 
Drums and drumsticks, belts, gourd rat- 
tles, Katchina masks, Katchina dolls, and 
rhythm sticks were made. their 
knowledge the Indians was extended, 
the play the children became more 
complex. Always they were striving 
make more authentic. Books were 
searched find answers debatable 
questions, and lively discussions followed. 


Interpretive dance rhythms were de- 
veloped showing the planting, cultivating 
and grinding the corn. beautiful 
dance with accompanying chant for 
rain was created. The chant was group 
poem set real Indian rhythm. 


few weeks the children grew 
power oral expression. Even the most 
repressed were soon contributing informa- 
tion according their interests. The least 
expressive the group were able con- 
tribute something about the meaning 
the designs the pottery, how the adobe 
was made, why the Pueblos used ladders 
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enter their homes, why corn was the 
main food, why the Indians. used eagle 
feathers! 


The most serious discussion centered 
around the choosing the chief. 
chieftain was ever chosen with more 
serious consideration for the welfare 
the tribe. formidable list indispensa- 
ble qualities chief must have was con- 
tributed the children and written 
the board the teacher. When quiet, 
self-possessed little boy accepted the 
honor and responsibility few care- 
fully-spoken sentences was evident the 
children had chosen with wisdom. The 
chief their choice had throughout the 
weeks impressed upon them personality 
quiet strength. The chief had not 
talked much some the others, but 
when spoke his judgment was ex- 
cellent; had volunteered when some- 
one was needed for difficult bit con- 
struction; planned carefully and car- 
ried out his undertakings satisfactory 
conclusion. The children had recognized 
qualities leadership this democratic 
classroom, and had chosen him chief. 


Although thesé children were too 
young much actual writing they 
were experiencing the satisfaction crea- 
tion when the teacher wrote what one 
had said for all enjoy. Much excellent 
preparation for later creative writing was 
made. Only stories and poetry superior 
literary quality were read. The teacher 
realized that like and appreciate what 
know. group writing the sugges- 
tions carefully given the teacher pro- 
duced results astonishing interest, but 
the same time the children kept their 
sense ownership the letter story 
poem. 


every step the teacher was helping 
the children build rich and colorful 
vocabularies. The “green twilight the 
desert” was the appreciated contribution 
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little girl who had lived for some 
years the desert. The “smooth cool 
clay” accompanied gesture great satis- 
faction the child found words de- 
scribe her sensory pleasure the moist 
lump her hands. These are, course, 
only first steps the creative adventure, 
but they are steps taken courageously 
the genial warmth sympathy and ap- 
preciation. 


Each curriculum unit contributes great- 
the child’s opportunity express 
himself orally. Some the activities 
which are common many different 
units are outlined the following list. 

Free, imaginative play which 
the children realistically recreate their 
experience, such the life the 
Chinese farmer, the work the post- 
man, the hardships the pioneers 
crossing the plains. 

sion make plans and evaluate 

Presentation radio broadcasts 
which original poems and stories 
are included. 


Presentation original plays 
and puppet shows simple settings. 

Spontaneous 
favorite stories. 


dramatization 


Participation classroom clubs 
school organizations; participation 
school assemblies. 


Telling stories the class 
other groups children. 


Reporting the birds, flowers, 
trees other natural phenomena 


the neighborhood. 


Reporting trips excursions. 

10. Reporting current events 
worth-while interest. 

11. Reporting books read; read- 
ing selected passages for the enjoy- 
ment the group. 
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12. Presentation 
tions interesting characters books 
read. 


Many activities that challenge the in- 
terest and ability children express 
themselves written form occur well- 
selected curriculum units. letter not 
burdensome exercise when written 
the postmaster the town asking for 
permission visit the post office, 
the dairyman thank him for his court- 
esy escorting group through his dairy. 
The writing play that will really 
presented the auditorium becomes 
thrilling enterprise. Some the activi- 
ties rich possibilities for written ex- 
pression are listed briefly. 

Writing day-by-day log the 
incidents which occur the develop- 
ment the unit. 

Writing invitations, 
poems and stories with the class group 
participating. 

Writing invitations, letters, 
poems and stories individual enter- 
prises. 


Writing plays. 

Writing the script for radio 
broadcasts. 

Keeping vocabulary lists ex- 
pressive words. 

Writing minutes class meet- 


ings and meetings school organiza- 
tions. 


Writing news items for the 
school newspaper. 

Keeping diaries. 

10. Preparing scrapbooks for ex- 
change with children distant schools. 

11. Keeping record effective 
words, phrases and sentences found 
reading. 


12. Writing notices for the bulletin 
board. 


Language Essentials the 


Middle Grades 


CALLIHAN 
Principal, Houston School, Muskogee, 


ANGUAGE, WHICH develops 

the abilities understand and 

speak and write correctly and ef- 
fectively, fast being recognized one 
the most important subjects the 
program American education. any 
training more valuable the individual 
than that developing his latent ability 
understand the ideas others and 
express his own thoughts pleasingly, con- 
vincingly, and adequately? 

The results teaching language the 
past have been unsatisfactory because 
courses study have been too general 
and excuses have been made for poor 
teaching. The instructional jobs have not 
been broken into parts and distributed 
throughout the grades that each 
teacher could readily see her particular 
part the job its relationship the 
whole, and the suggestions given 
teachers have not been definite enough 
have much meaning. 

For years children the primary 
grades have been promoted from grade 
grade without sentence sense any 
knowledge the mechanics, good 
usage, capitalization, and punctuation. 
Can you imagine fourth grade class 
doing much reading, arithmetic 
without certain facts being learned the 
primary grades? arithmetic each pri- 
mary grade held responsible for actual- 
learning certain number combinations. 
not wait until child enters the 
fourth grade teach him that 
there any reason for waiting until 
child enters the fourth grade teach 
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him talk sentences and use 
are, were, saw, seen, did, done, and 
some the simple rules capitalization 
and punctuation? Not until each pri- 
mary grade works sentence sense and 
held responsible for learning certain 
items will the intermediate grades 
able their jobs well oral and 
written composition. 


Now what your task and task 
teachers language? Will child 
learn very much about language unless 
feels has value? Our first task 
lead children feel that language 
important because its value convey- 
ing ideas others. soon children 
feel that language has value, the next 
task create within each child desire 
speak and write correctly and effective- 
ly. must provide opportunities for 
children participate all the different 
types oral and written expression, and 
teach the mechanics, through effective 
vital drills, for the purpose improving 
expression. must also provide 
atmosphere and opportunities that will 
lead children talk and write about 
the things they know. 


The oral and written composition 
work should provide opportunities for 
training the speaking and writing 
activities which people engage, such 
carrying conversations, making in- 
troductions, telling stories, using the tele- 
phone, making announcements, and giv- 
ing explanations, and directions; and 
written composition, writing letters, re- 
ports, reviews, summaries, and outlines. 
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The sentence, which the foundation 
all good oral and written expression, 
should given much attention. Since 
only direct teaching and constant prac- 
tice will develop the concept sen- 
tence, talking and writing good sen- 
tences should begin the first grade and 
continue through all the grades. the 
first grade the teacher may begin sen- 
tence development asking the chil- 
dren tell two things about pet, their 
mothers, their daddies, their play, their 
toys, etc. When children have completed 
the third grade, they should able 
give their experiences three four 
related sentences. 


After developing the concept sen- 
tence, the ability paragraph correctly 
the next most important skill both 
oral and written expression. For years 
the writer expected children make good 
compositions without giving them any 
technique for making paragraph. From 
experience seems that children the 
fourth grade have concept for the 
word but have concept 
for the word “pattern,” because they have 
seen their mothers select use patterns 
for dresses. 


The following procedure 
used successfully teaching paragraph- 
ing. The children decide that they want 
know just how good composition 
story made. Then state that all 
oral and written compositions are made 
out sentences, and order make 
story, sentences have grouped ac- 
cording thoughts and several sentences 
about one thought make paragraph. 
Every hand goes when asked, “How 
many have seen airplane?” Then 
talk about the parts airplane and 
make list them. airplane has 
name, head, body, and tail. After 
some discussion decide that wouldn’t 
complete any part were miss- 
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ing. The paragraph, too, must have 
name, head, beginning, body, and 
ending. Then read and study some 
paragraphs that have been written 
the backboard. Any good paragraph can 
used. The following one has been 
used successfully. 


canary has pretty ways. When hops about 
were trying talk me. When sings, 
trills with his throat. Every morning when takes 
his bath, splashes water about until seems like 
shower. But the most cunning when 
ready sleep. puffs himself like ball and 
tudks his head under his wing. very inter- 
esting bird. 

QUESTIONS FOR STUDY 
What the title the paragraph? 
What the main thought? 


Which sentence gives the main thought? 


What the sentences the body the para- 
graph tell about the main thought? 


What does the last sentence for the para- 
graph? 


What the point proved? 
the point made clear? 


Name all the facts that prove the main point. 


the sentences begin with the same word? 


When your mother makes dress she usually 
has pattern, doesn’t she? Now you are ready 
make pattern use for paragraph. The outline 
the pattern for making paragraph written 


the blackboard. 

Name paragraph 

Beginning (Statement the main thought) 
Body (Facts about the main thought) 


>a vn 


Closing (Summary main thought) 

Following the above outline, the group 
makes paragraph and child writes 
the board. The children usually select 
pet for topic. Then they decide what 
use for the main thought. dog 
helpful, good topic sentence, for 
children can give many sentences proving 
that helpful. spend two 
three days making paragraphs group 
and keep reviewing the pattern outline. 
Soon every child has good understand- 
ing the parts paragraph and 
eager make paragraph himself. 
doesn’t take long for children realize 
that begin paragraph with dog 


white,” absurd for when say 
dog white there nothing prove 
and nothing add it. 


This pattern for making paragraph 
used for oral talks well for writ- 
ten stories and letters. the fourth 
grade, talks and written stories consist 
just one paragraph; therefore when chil- 
dren are ready leave the fourth grade, 
they know how write good paragraph 
and how make good talk. 


the fifth grade, the composition 
work consists making two related para- 
graphs. addition what has been 
taught, teach that the topic sentence 
all paragraphs certain subject 
must show unity thought and that 
the topic sentence the first paragraph 
must broad enough include the 
topic sentence the paragraphs that 
follow. Suppose you wanted write two 
paragraphs about pet and the first 
paragraph you wished describe him 
and the second tell what can do. 
For example: 

Doc 

dog very beautiful and interesting pet. 
does many clever tricks. 

make outline writing our topic 
sentences before start our composi- 
tions. 


the sixth grade the oral and written 
compositions consist three more re- 
lated paragraphs. Many pupils write five. 
For years expected pupils make 
good compositions, but did not give them 
the principles and when they were 
through they didn’t know whether their 
compositions were good not, nor why 
they were good poor. this para- 
graph plan, children can check their own 
work and know what part good bad, 
and why. 


The mechanics, which consist good 
usage, and punctuation, 
should taught through drills that are 
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vitalized for the purpose improving 
oral and written compositions. Dr. Mc- 
Kee aptly illustrates this point with the 
example football coach, who singles 
out such abilities blocking, tackling, 
and falling the ball, and gives much 
practice them. does this because 
believes that such abilities are not 
effectively learned the football game 
itself; but learned isolation, they are 
correctly applied the game. “There 
reason think that the teaching 
language different,’ Dr. McKee 
concludes, “for program composi- 
tion can live activities 


have learned that can cut the time 
for drill lessons half always being 
careful teach the why. not mean 
teach number rules, but teach 
the reason. From experience con- 
vinced also that much more learning 
takes place wide-awake oral drill 
than filling out dozen blanks any 
written exercise. May give concrete 
example? One day soon 
entered room, said, want ask 
you personal question and hope you 
mind giving your answer.” 
Every eye and ear was attention. “How 
many you have ever been mad?” 
Several hands went quickly, but 
Marion’s was the highest and 
looked around said, bet many who 
haven’t put their hands have been 
just mad have.” said, “Marion, 
tell just when you were mad and how 
you felt.” replied, “Last night made 
kite and wouldn’t fly and then was 
mad, just kicked it.” asked, “When 
you felt that way, did you know your 
name? Did you know where you lived? 
Could you have told what you had done 
that day?” course, answered all 


these questions the affirmative. Then 
asked the class, “How many think 


Paul, Language the Elementary School, page 
169. 
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Marion was mad?” There was dis- 
agreement for some thought was mad, 
and others knew wasn’t. James ex- 
plained, you were not mad. 
You were angry. you had been mad, 
you wouldn’t have had good sense and 
wouldn’t have known where you lived, 
etc.” After everyone understood how 
use angry and mad, asked, have 
taken time ask Marion many 
questions.” Marion replied, never 
again say I’m mad long have good 
The class enjoyed the discussion 


and never again did have drill 
the correct use the two words. 


The teacher who uses the situations, 
everyday life, that require expression, 
and teaches the mechanics well that 
children apply them oral and written 
expression, not just teaching language, 
but training for citizenship. Through 
this kind language training children 
develop sensitivity social and civic 
obligations and acquire the skills that 
enable them participate efficiently 
society. 


GRAMMAR RECONSIDERED 


(Continued from page 90) 


careful enough choosing our parents 
grandparents. Perhaps our great- 
grandchildren, when Americans are 
more homogeneous people, will speak 
and write more nearly alike; but perhaps 
even their time will still in- 
dependent and perverse and our human- 
ity will act maintain the diversity. 
Mr. Follett’s two articles were publish- 
thirteen months apart. the first 
insists that have not been teaching 


enough grammar insure good speech 
and the second virtually admits that 
good speech not the result teaching, 
but the result our environment. The 
sooner education opens its eyes, which 
says are shut the importance our 
associates our mental development, the 
sooner will put less emphasis upon 
puristic and academic gram- 
mar. But will Mr. Follett think are 


the right track? 


The Language 
Public Schools 


MERIAM 


Few readers will in- 
different Dr. Meriam’s 
cussion invited. The opinions expressed 
are the author’s, not the editor’s. 


HAKESPEARE GAVE the read- 

ing public comedy, Ado 

About Nothing. led the 
conviction that our school officials have 
been giving our pupils tragedy, 
Much Ado About the Language Arts— 
the grades, high schools, yes even 
college. What cry disinterest 
heard among grade pupils, manifest 
largely nonresponse assignments 
for word recognition, language forms, 
script manuscript writing exercises. 
What wail disgust expressed 
high school students when English as- 
signments include topical analyses, ex- 
pository and descriptive themes, gram- 
matical constructions. What moans 
indignation arise among college students 
over freshmen daily themes and work 
grammar “which you ought have mas- 
tered the lower schools.” Freshman 
mortality the measure this tragedy. 
Even graduate students are muffling 
their screams resentment against 
foreign language requirements, when 
foreign language not used one whit 
the advanced study pursued. 


From the pupils the lowest grades 
student candidates for highest degrees 
this much ado about the language arts 
indeed tragedy. 


But not for pupils and students 
alone. The whole range teachers ex- 
perience trouble. the grades these 


University California Los Angeles 


teachers are under the stress being ever 
the lookout for devices and tricks 
their trade arouse apparent interest 
their pupils sufficient induce least 
minimum satisfactory response. The 
secondary school teachers, likewise, find 
themselves under the duress camou- 
flaging English composition and English 
grammar under the guise “social liv- 
ing” prodding their students fre- 
quent reminders college entrance re- 
quirements. fear most teachers fresh- 
men English become hard-boiled and 
falsely assign themselves high stand- 
ards scholarship proportionate the 
mortality their students this fresh- 
man English. 


Tragic all the way through! Pupils 
and not all, but the great 
majority them driven standard 
accomplishments exit gates. Teach- 
ers, from the second grade into college 
ranks, generally, complain that teachers 
grades lower than the one which 
they are working, are responsible for the 
weakness students any stage their 
advancement. have often wondered 
why teachers freshman English, 
well all other teachers the language 
arts, any stage, not congratulate 
themselves their students exhibit little 
acquaintance with the language technics 
usually expected. such case the teacher 
free give instruction she wishes. 


But this tragic situation not limited 
pupils and their teachers; students 
and their instructors. Most the instruc- 
tion given guided the textbook used. 
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Some texts are prepared able teachers; 
some texts are prepared those who 
have not made success 
With the authors these texts the 
language arts similar tragedy appar- 
ent. Texts, opinion, are primarily 
commercial product. Their sale must 
bring royalty author and profit pub- 
lisher. Financial gain book makers 
seems outweigh social uplift book 
users. The depth the tragedy here will 
more apparent later. 


There more truth than fiction the 
above picture tragedy. Many will not 
accept this judgment, but keen observa- 
tion and searching analyses school 
practicés convince one that there suf- 
fering throughout the range our lan- 
guage arts. However, the situation not 
such call for pessimistic attitude. 
One may condemn and yet find cause for 
optimism. And this attitude wish 
lead the reader. 


What the cause for the tragedy 
claimed above? convinced that 
readily found the “much ado about 
school officials and imposed upon pupils 
and students over school exercises the 
language arts quite subordinate real 
life values for these young people. 


Take one example from reading 
the lower grades. What terrific struggles 
yet continue grades one and two— 
yes and beyond—by both teachers and 
pupils. These struggles are due the 
emphasis upon acquiring certain technics 
this language art rather than really 
enjoying the contents story. The 
emphasis placed upon learning read 
rather than enjoying the contents the 
story—though too frequently the story 
read has too little content value, 
naturally when the primary objective 
that learning read. this con- 
nection, examine critically and sympa- 
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thetically (for children) the Thirty-sixth 
earbook the National Society for the 
Study Education, Part This 
second report “The Teaching 
Reading.” One impressed with what 
some educators emphasize the grav- 
ity the situation the teaching 
reading teachers and the learning how 
read little pupils. Here volume 
over 400 pages, following similar 
volume twelve years earlier, throughout 
both which stress placed upon the 
technics teaching and learning the art 
reading. These volumes and the hun- 
dreds references kindred studies are 
heavily loaded with lengthy investiga- 
tions and discussions relating “reading 
readiness,” aptitude “read- 
ing for skill,” “remedial reading,” “read- 
ing disability,” “aims basic instruction 
reading,” “motivation reading,” and 
many more such. These educators are 
earnest their prolonged emphasis upon 
the gravity the 
cess. One these well-known authors 
declares: “Learning read difficult 
and subtle 


Such theories are generally accepted 
teachers and carried over into the 
classroom. Here teachers 
struggle with flash card exercises and 
word recognition, isolated phrases set 
apart frames, “games that 
activities that motivate, and on. This 
struggle both teacher and pupil due 
the abnormality the whole situation. 
For example, report the Curriculum 
Commission the National Council 
Teachers English (1935) lists eight 
“primary objectives” learning read, 
some which are: “to read previously 
memorized rhymes,” read blackboard 
chart compositions dictated the 
class,” read very simple directions 
for cutting and Such objec- 
tives and the accompanying reading are 


not for normal children. All this un- 
reasonable ask fish swim out 
water. The author who declares that 
learning read difficult and subtle 
task one who aligns himself with such 
unreasonable and abnormal proceedings. 
fear not intimately acquainted with 
children and wholesome story books. 
Here ample cause for the tragedy 
reading one the language arts. 


Similarly with writing, composition, 
through the grades, high 
school, even freshman year college 
and the foreign language for graduate 
degrees. Writing exercises are empty 
forms. Composition requires pupils 
say something set forms rather than 
invites them give expression some- 
thing they wish say. Grammar 
essentially nothing other than affixing 
names recognized language uses. From 
first grade graduate degree language 
arts are, the main, form without func- 
tion. 


But why this persistent emphasis 
upon form? think may truthfully 
asserted that our schools are largely con- 
ducted the basis custom rather than 
directed specifically function the 
lives children and youth. School habit 
has fostered language forms. True 
that authors advocate function for 
these language arts. But one has only 
study the Twenty-fourth and Thirty-sixth 
earbooks—with the hundreds articles 
referred to—to become impressed with 
the predominance given the teaching- 
learning processes: the technics and 
forms these language arts. Authors 
and publishers produce quantities these 
forms textbooks; school authorities 
adopt these texts for school use; influ- 
ential educators recommend that each 
pupil supplied with copy each 
all texts assigned his grade. This 
representative school custom and 
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additional indication the great formal- 
ity our school work and increase 
the tragedy the situation. 


What may done make matters 
much better? The program may very 
simple, though insight, sympathy, and 
courage are necessary. Provide that the 
language arts—reading, writing, spelling, 
language, grammar, composition yes 
even the foreign language graduate 
work—be discontinued school subjects. 
Remove them from our school schedules. 
Stop supplying each pupil with text 
each these “subjects.” (This would 
mean less royalty authors and less pro- 
fit publishers. But schools should 
conducted for the benefit children, 
rather than authors and publishers. 


Many educators and teachers have 
sought improve the language arts 
providing application for such life-like 
activities. the surface this theory 
sounds well, and many people are there- 
misled. Much the current “activity 
program” this nature. more 
searching study, however, reveals that the 
primary objective improvement the 
language arts, through the use “activi- 
This serious error. The pri- 
mary objective should improvement 
the normal wholesome activities 
children and youth. This means that 
our schools should have curriculum 
strictly terms the activities which 
children, parents and communities wish 
improve. 


recently published monograph’ re- 
ports six years demonstration this edu- 
cational policy. The title this study 
given the author was “Bilingual 
Children Acquire English Incidentally.” 
This more appropriate title than the 
one used the editor the Bulletin. 
That monograph exhibits curriculum 

1J. Meriam, Learning English Incidentally: Study 


Bilingual Children, Office Education, Bulletin 1937, 
No. 15. 
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strictly terms the life activities 
Mexican children. The conventional 
language arts subjects not appear. 
They have place the school pro- 
gram. But those pupils read more than 
the conventional school, for the story 
room was supplied with several hundred 
carefully chosen story books—no dupli- 
cates. Those pupils wrote compositions 
—not voluminous public schools, 
but for the normal purpose expressing 
what they wished say. Their writing 
and language and spelling were highly 
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remark mine that the best way teach 
the language arts not teach them 
all such, but proceed vigorously 
improve those activities which these 
language arts function. 


This life-like curriculum avoids the 
extremes comedy and tragedy referred 
above. presents true drama 
child-to-youth life. The language arts, 
not subjects, play generously their 
they normally function human life. 
Here challenge the student 
child life and the one who wishes lan- 
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(Continued from page 110) 


too soon evaluate the whole 
effect the experience curriculum 
the power expression. Innumerable 
visits classrooms would the ex- 
pectation golden age literature. 
this release creative power does not 
result the production great litera- 
ture will surely mean more beauty 


the hearts the people. would 
pessimist, indeed, who would un- 
moved the sincerity, who would not 
amazed the fluency and beauty 
speech juvenile programs sponta- 
neous dramatic play, who could not find 
promise the stories and poems that 
crowd the school anthologies. 


Editorial 


OOR RICHARD wisely said the 

very beginning the American Re- 
public that “Experience keeps dear 
school, but fools will learn other, 
and scarce that.” Americans have long 
quoted these words, recognizing their 
sagacity. How it, then, that the modern 
school would convert the whole program 
studies into experience curriculum? 
Contributors this issue The Review 
give three excellent answers this ques- 
tion. 


Dr. James Evans, his article 
“Needed Research Language, Com- 
position, and (page 98) 
points out the importance cruciality 
educational experiences. implies here 
that the experience curriculum may 
dear school class room situations are 
not made contribute education. 
wisely challenges the situation which 
cruciality remains unmeasurable, and sug- 
gests that might well worth while 
set artifically series situations 
varying degrees cruciality, and 
measure the quality pupil performance 
each. Such experimentation might 
contribute better understanding 
the problem. 


The question must asked over and 
over again, but how worth while are the 
pupil performances motivated specific 
situations experiences. the experi- 
ences represent the blundering, costly 
type schooling that Poor Richard de- 
cried, something higher educa- 
tional level? 


This question can answered more 
simply selecting situations that, the 
very nature things, lead into highly 
instructional activities. Scientific experi- 
mentation not then required deter- 
mine the value the activities; the an- 
swer found simply good teaching. 
Such the activity described (page 93) 


Class Project Letter Writing.” this 
project, the cumulative effects the in- 
social experience writing letters 
are utilized educationally. interest 
was built that extended from class 
within the school, and from school 
school other cities, states, and coun- 
tries. Here the educational nature the 
experience apparent, and deeply rooted 
the urges social communication. 

Common sense enables the discerning 
teacher choose for major activities 
English those that relate form and con- 
tent, performance and experience, 
some such reciprocal way illustrated 
this socialized correspondence. 
only too common, however, for English 
activities the experience curriculum 
lose the perspective that gives them edu- 
cational significance. Experience then 
keeps indeed costly school. 

Thoughtful reading reveals that Miss 
Helen Heffernan Experiences 
the Modern School,” page 107) has 
the basic philosophy see experience 
the clear light educational worth. She 
recognizes the qualities experience that 
are educationally valuable. The teacher, 
she says, “arranges situations which 
the child wants express himself.” She 
asks that the curriculum units provide 
integrating center for experience, and 
turn, that this integration provide for de- 
velopment power expression. 

These three contributors then, make 
clear that while experience may util- 
ized the ends education, and built 
into the curriculum, there always the 
danger that non-educational activities 
may arise through uncontrolled situations 
unwisely chosen ones, defeat the 
aims our schools. They offer three 
ways which experience may tested 
for educational value, namely, 
mentation, recognition intrinsic worth, 
and the application sound educational 
principles. 


THE EATON 


DIAGNOSTIC-ACCOMPLISHMENT 
TESTS ENGLISH 


This series modern type tests will help 
the student showing him his individual 
errors and assisting him overcome them. 
The Eaton tests will show the teacher what 


should taught and will measure the amount 
class achievement. They will give the super- 
visor superintendent objective standards 
judge accomplishment and show 


points need more emphasis the lower grades. 


The theory underlying the tests simple. 


The Tests (diagnostic) are given ascertain 
upon just what points the student needs fur- 
ther drill and practice. Then, after teaching 
and drill have been given, the Tests (accom- 
plishment) are used measure the amount 
pupil achievement. 


Test (AandB) Punctuation 

Test Subjects and Predicates 
Test Case 

Test Phrases and Their Use 
Test Clauses 


Test (AandB) Fundamental Definitions 
Test Common Errors English 
Test (AandB) Kinds Sentences 


* 


PRICES 


Specimen Set containing all tests, cents. 


quantity for class use (any assortment) 
$1.00 per hundred tests. Minimum order 


cents. 


Key supplied with all quantity orders. 


THE PALMER CO. 


370 Atlantic Ave. 


Boston, Mass. 
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The Group Poem. Two-Day Unit 
Stopler. 104 pp. Price $1.00. 


This booklet presents the theories, methods, and 
procedures teaching new sort verse— 
the group poem. The author relates his ex- 
periences with secondary school pupils and 
adults, proving that possible create 
poetry concert and that the process awakens 
poetic abilities latent individuals. 
Numerous examples poems elementary 
school, high school, and adult groups are in- 
cluded both “uncorrected” and “corrected” 
forms. 


Appraisal Newer Elementary 
School Practices. Wayne 
Wrightstone. 221 pp. Cloth $2.25. 

Extends the scope Dr. Wrightstone’s earlier 
volume, “Appraisal Newer Practices 
Selected Public Schools,” presenting 
wealth new material practices and edu- 
cational objectives. simple, non-technical 
language the author compares the conventional 
with the newer type elementary schools. 


Newspaper Unit for Schools. Re- 
vised and enlarged edition. 
Stolper. pp. Paper cents. 
simple and practical plan for developing 
newspaper unit, the special features which 
include the use current newspapers for 
texts, the organization the class into city- 
room, and the publication least one 
school newspaper. 

Our Cereals. Mary Swartz Rose 
and Bertlyn Bosley. pp. Paper 
cents, 
nutrition unit for fourth, fifth, and sixth 


grades which can conducted the regular 
classroom. 


the First Four Grades the Ele- 
mentary School. Ruth Strick- 
land, Ph.D. 172 Cloth 
$1.85. 

Since the reading graphs has become 
necessary skill for adults who are interested 
literature dealing with the current social 
scene, this study the teaching graph 
reading the schools particularly timely. 


BUREAU PUBLICATIONS 
TEACHERS COLLEGE 


COLUMBIA UNIVERSITY 
NEW YORK 
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This series English program made vita! 
expetiences. English org into cente 
center provides rich and varied experiences from 


and the need talk and write. Against this 


periences presented technical skills essential 


These skills offered response the pupil’s need. 


use established, thorough and distributed 
provided. 


Today's used with equal success and 


small rural schools and large city systems. provides 
doing from which each pupil obtains satisfacti 
the skills necessary for accurate and effective expression. 


> 


Grades 3-8, six-book and three-book editions. 


for grades 1-2. Manuals. Workbooks for use with any English 


CHARLES MERRILL 
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LANGUAGE SERIES 


Elementary-School Course 


popular series for grades through which provides hun- 
dreds expressive situations for using English and which 
correlates English with other school subjects. optional 
book for grade 


Junior High-School Course 


Three widely used books built around the key ideas the 
high-school movement: guidance, individualization, and 
socialization. 


Lyman-Johnson: Directed Language Practice 


Workbooks, usable with any series without textbook. For 
grades through covering usage, word study, grammar, com- 
dictionary work, and spelling. 


Ginn and Company 


NEW YORE CHICAGO ATLANTA DALLAS COLUMBUS 


your pupils step forward with 
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